
























































Analysis of Variance 2021 

Strategic 
Priorities 

Priority actions Success Indicators  What was 
achieved  

Analysis Future Steps 

Leading culture.  
 

Our culture is driven by 
positivity and integrity 
and enables the school 
community to work 
together with aroha. 

 

1. Staff promote and are 
accountable to our CBHS 
staff culture 

 
2. Deliver a leadership 

programme for middle 
leaders 
 

 

1. Staff culture score in 
Have Your Say Survey 
is  >65% (November) 
 

2. 18 staff complete 
leadership 
programme 
(October) 
 

 

Ask Your Team score 
 
MLD programme 
completed by 22 
staff 
 

Previous work on inclusivity, culture 
and leadership was an effective 
insulator to “protest” as was 
robustness of relationship between 
board, leadership and community.  
 
Bot staff survey and MLD indicated a 
greater desire for accountability 
across the school culture.  
 
MLD gave permission for middle 
leaders to lead.  
 
Culture impacted negatively by 
unprofessionalism of some MOE staff. 
 
Staffing decisions have been driven by 
culture and this has had a positive 
impact. 
 
Professionalism and empathy of 
COVID 19 response a positive 
 
Mismanagement of rebuild and 
resulting separation of school has had 
a negative cultural impact that was 
magnified by COVID 19 impacts on 
school events such as assemblies, 
prize giving’s and co-curricular 
activities. At least one staff member 
has cited the move out of the Mian 
Block and lack of certainty on return 
as the reason for their resignation 

SLT ‘Road map’ 
 
Continuation and 
extension of leadership 
training 
 
Invitation issued to 
Secretary of Education to 
build a construction and 
trusting relationship with 
CBHS 
 
Deliberate focus on 
events, activities e.g. 
assembly, house 
competition to make up 
for rebuild dislocation and 
Covid impact 
 
Continued deliberate 
efforts by SLT and Deans 
to work in Caddick 
Caldwell to be enhanced 
by ‘hubs’ in these 
buildings 
 
Continue to seek 
transparency re rebuild 
decision making from 
MOE 

Deliberate Teaching and 
Learning.  
 

We are purposeful 
and deliberate in our 
teaching of academic 

1. Mentoring of SLT to 

intentionally focus on 

improving teaching and 

learning through 

targeted observation, 

feedback and coaching to 

1. Student voice in 
targeted Reading 
Plus classes shows 
improved reading 
confidence) (May, 
October) 
 

A higher percentage 
of students showing 
eAsTTle reading 
growth were in 
targeted classes 

Presence of SLT in teaching spaces 
enhanced by new Caddick and 
Caldwell buildings 
 

“Road map developed’ to 
enhance middle 
leadership coaching and 
mentoring 
 



Strategic 
Priorities 

Priority actions Success Indicators  What was 
achieved  

Analysis Future Steps 

skills and character 
both in and outside of 
the classroom. 

increase the quantity and 

quality of deliberate 

teaching interactions.  

 
2. Literacy is supported 

through Reading Plus and 
Teacher Aides in 
targeted classes 
 

 

2. E-Asttle data shows 
accelerated reading 
growth in targeted 
Reading Plus classes 
(November).  
 

Student voice shows that 
students know why they are 
doing activities in class (July).  

 
Students are able to 
explain the purpose 
of classroom 
activities.  

Effect of “literacy tail” now evident in 
Senior School 
 
Leadership and BOT focus impacted 
by Covid, rebuild and MOE behaviour 

There was marked 
increase in voids in 2021 
e.g. Scholarship and in 
NCEA we went from XXX 
to XXX. This culture is to 
be addressed in 2022.  

Resilient Relationships.  
 

Relationships across 
the school community 
are purposeful. They 
are based on respect 
and developed through 
learning conversations  

 

1. Kaitiaki classes have a 
consistency of delivery 
and high quality of 
direction. Kaitiaki know 
their students, discuss 
values, provide support 
and reinforce the CBHS 
strategy.  
 

2. Deans lead PD for 
Kaitiaki on PCSchool 
data. 
 

3. Clear messaging and 
aligned practise 
regarding the purpose of 
co-curricular activities 
 

 

1. Student data shows 
that the majority of 
students report that 
their Kaitiaki know 
them well (April, 
October)  
 

2. All teaching staff and 
most nonteaching 
staff provide 
evidence of working 
alongside students 
outside of classroom 
settings (November) 
 

3. Over 75% of 
community members 
indicate that CBHS 
practice in co-
curricular activities 
aligns with the BOT’s 
policy and the Code 
of Conduct 
(September) 
 
 

 

Ask Your Team score 
of 67% for whether 
Kaitiaki knows 
students well. The 
score for the 
questions I have 
adults I can go to if 
need help was 72% 
 
Increased 
participation of staff 
in co-curricular 
activities including 
new groups such as 
“Big Ideas, QSA and 
Rock Appreciation” 
 
 
Co-curricular code of 
conduct promoted 
and implemented. 
Consistency could be 
improved and some 
resistance 

Some impact from lockdown on 
Kaitiaki knowing students all student 
well being scores in survey improved 
from 2020 which was through 
deliberate work of SLT, Deans and 
Teachers on this. The challenges faced 
re violence against females could have 
been a hurdle to these scores so 
result is particularly positive.  
 
Improved communication needed 
between Deans and co-curricular 
staff. Isolation due to rebuild does 
make our jobs more difficult.  

Continue to address 
culture in 2022. Theme of 
accountability runs 
through this and SLT Road 
Map (conversation check 
points) is a crucial step in 
this process.  
 
Further promotion of co – 
curricular code of conduct 
and greater consistency of 
implementation 

Staff Development  
 

Staff are empowered 
and supported to 
adapt and lead with 
humanity in a 
changing world. 

1. A set of ICT staff 
competencies is 
developed and taught. 
 

2. Staff PD aligns with 
strategy, has an element 
of choice and includes 
ICT,  building 
relationships (Kaitiaki) 
and behaviour 
management.  
 

1. Teacher appraisal 
shows evidence of 
competency in ICT 
and relationship 
building through 
deliberate learning 
conversations 
(November) 
 

Assistant Principal of Teaching 
and Learning is trained in 8people 
(August) 

Feedback on staff PD 
highly positive, staff 
positive about 
quality and choice.  
 
Little practical 
progress made with 
NCEA renewal 

NCEA renewal poorly implemented by 
MOE. Training material promoted a 
philosophy but no assessment 
materials were prepared.  Change 
model professional development has 
been based on an on-line module 
system. Unfortunately, across the 
TOD in 2021 these modules became 

Staff to be given time for 
NCEA renewal work 
 
SLT “road map’ to 
enhance mentoring of 
staff. 



Strategic 
Priorities 

Priority actions Success Indicators  What was 
achieved  

Analysis Future Steps 

3. The 8people programme 
is introduced to improve 
individualised mentoring 
of and feedback to 
teachers 
 

 

 
8 People training 
completed 
 

very repetitive and gave the 
impression of a holding pattern with 
little meaningful progress. CBHS staff 
have generally been quite positively 
tolerant of the MOE resources, and 
we have increasingly adapted and 
adjusted how we have worked with 
the MOE resources. This has included 
sharing guest speakers on 
Matauranga Maori in joint PD session 
with CGHS, utilising some MOE 
resources while not using others, and 
encouraging individual departments 
to identify their more specific needs. 
Interestingly, when making enquiries 
about the progress of the final version 
of the NZ Histories Curriculum and 
TODs for 2022, a lack of response 
from MOE was followed shortly 
thereafter by the announcement of 
delaying the RAS process by one year. 
We have set aside additional time for 
departments to work with RAS 
materials, but we have delayed this 
until after the first MOE/PPTA TOD 
scheduled for the start of Term Two. 
Individual departments are continuing 
though with exploration and trialling 
of Matauranga Maori content in 
aspects of their existing teaching and 
assessment as part of that 
preparation. CBHS has also been 
accepted into the NZQA Literacy and 
Numeracy Pilot for 2022 which will 
proceed despite the one-year delay 
overall. 
 
We struggled to get the 8 People 
training model off the ground. 
Although the progress we did make 



Strategic 
Priorities 

Priority actions Success Indicators  What was 
achieved  

Analysis Future Steps 

cost nothing in monetary terms, the 
model itself still has merit. BMM and 
WBM have 'tinkered' with the 
observation model which is very data 
heavy and technically driven in terms 
of how and what to observe. Different 
aspects of the model are worthwhile, 
and BMM has used some aspects of it 
in his overall observation protocols. At 
this stage, the awareness of it as a 
tool is sufficient on a case by case 
basis when working with staff. 
 

Future sustainability 
 

The school invests in 
its long-term 
sustainability. We act 
as stewards for current 
and future students so 
that they can benefit 
from high quality 
facilities and a wide 
curriculum. 

 

1. Implement future 
provision for Adams 
House and other assets 
as per BDO modelling  
 

2. Work alongside the 
Ministry of Education to 
ensure that the school 
redevelopment is able to 
completed as per 
entitlement and master 
plan 
 

3. Identify areas for 
community support and 
maintain strong 
engagement with our 
community 

1. Alongside MOE have 
a plan to secure 
entitlement funding 
(May) 
 

2. Alongside Old Boys 
and PTA provide 
opportunities for 
community 
engagement 
(November) 
 

3. High levels of 
newsletter 
engagement data 
(April) 
 
 

 

Limited progress in 
school rebuild and 
no progress with 
transperancy of 
fucnidnig, or MOE / 
consultant 
accountability 
 
Adams House “debt” 
to school to be 
repaid in 2022. 
Surplus for 2021 
 
Positive Old Boy 
events held 
 
Rebuild progress 
stalled and MOE 
attempting to 
reduce scope.  

Lack of transparency in MOE process 
for funding and CBHS negatively 
impacted by fact of single sex high 
decile. 

Community engagement 
central given lack of 
support from MOE. BOT 
as partners with 
community. Increased HM 
messaging to community 
and engagement with 
community on what 
diversity means for CBHS  

 



 

NCEA and eAsttle Results and Analysis 

2021 NCEA RESULTS ANALYSIS 

Once again, COVID based interruptions appear to have had an impact on data and analysis of that data, although 

Learning Recognition Credits appear to have had a lesser impact on CBHS students. However, individual HODs 

have noticed unusual patterns in some of their subject specific data that may have been driven by large scale use 

of Unexpected Event Grades in Auckland and Waikato (coupled with high rates of non-exam attendance in those 

same regions). 

Although there is some disquiet amongst HODs around a perceived drop in endorsement rates in their individual 

subjects, this seems to be largely anecdotal to individual students (other than in Year 12). Our endorsement 

rates in Year 11 and Year 13 have remained reasonably stable (with ethnic based data variations), whereas Year 

12 endorsement rates have clearly fallen, and for the first time fallen below the national rate of combined 

Merit/Excellence endorsement.   

CBHS combined endorsement performance is statistically starting to show us falling to meet the national rates of 

combined endorsement. Year 12 has shown a significant fall in combined endorsement. This drop in 

endorsement has been particularly evident in Pasifika and Maori akonga at Level Two. The 2021 Year 12 Level 

Two cohort is the first cohort showing decreased literacy scores in Year 9 intake e-asTTle reading results that 

prompted the Reading Plus intervention. Although this cohort was able to sustain a reasonable academic 

performance at Level One in 2020, the academic gap to succeed at Year 12 in terms of higher literacy and 

thinking skills has potentially caused that cohort some issues as reflected in their performance data. Although 

they have performed quite well given their intake data in gaining Level Two, the higher order thinking required 

for endorsement has not recovered. As an example of their literacy struggles, that cohort when entering CBHS in 

Year 9, 74 students tested below their chronological age for reading. Almost the same number (76) have not yet 

gained University Entrance Literacy at the end of Year 12. 

Students at CBHS continue to perform above national averages at all Levels of NCEA as whole cohorts at all levels 

including Level Two. Maori and Pasifika data does vary significantly compared to national data due to the small 

sample size. 

Maori akonga at CBHS also perform above national averages for Maori but have shown lower rates of 

achievement when compared to the whole CBHS cohort at both Level 1 and 3 in 2021. Maori achievement at 

Level 2 in 2021 was comparable to the CBHS overall rate of achievement. 

University Entrance at CBHS has traditionally slightly exceeded decile 8-10 boys schools’ rates over the last few 

years. However, in 2021, this has fallen below that measure amongst our Year 13 cohort. However, we need to 

be cognisant that we are consistently experiencing close to one-fifth of Year 13 students selecting courses that 

would not enable them to gain University Entrance regardless of their results.  
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• Level One overall results have again slightly improved in comparison to other cohorts recently, and that 

improvement is consistent across the three ethnic groups data. The combined endorsement rate has also 

improved in all ethnic groups except Asian domestic students.  

• The main reason for not reaching Level One is failing to exceed 80 credits (or 72 in 2021 due to Covid 

LRCs) in most instances. 8 did not gain Literacy alone, and 7 did not gain Numeracy alone. 14 students did 

not gain Level One despite having both Literacy and Numeracy due to insufficient credits. These students 

have been identified and added to the Year 12 Dean’s academic risk register. 

• Although Maori students have shown increases in both overall achievement and endorsement, and 

above national rates for Maori, they remain lower than the whole cohort rates of achievement.  
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LEVEL TWO 
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• Level Two overall cohort achievement remains relatively stable. Last year 88% of this cohort 

gained Level One, while this year 90% of the same cohort has gained Level Two. 

• Students that have returned to school this year; nine students have not gained Level Two, and five 

students have neither Level One nor Level Two 

• The 2021 Year 12 Level Two cohort is the first cohort showing decreased literacy scores in Year 9 

intake e-asTTle reading results that prompted the Reading Plus intervention. Although this cohort 

was able to sustain a reasonable academic performance at Level One in 2020, the academic gap to 

succeed at Year 12 in terms of higher literacy and thinking skills has potentially caused that cohort 

some issues as reflected in their endorsement data. Although they have performed quite well in 

gaining Level Two, the higher order thinking required for endorsement has not recovered.  

• Endorsement rates for both Maori and Pasifika have shown significant falls albeit from small 

sample sizes. This is despite Maori showing slightly greater achievement of Level Two overall. 
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LEVEL THREE 
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• Level Three has shown some stability in 2020 and 2021 despite Covid interruptions.  

• The data suggests that we consistently have a group of about 50 (50 in 2020 and 51 in 2021) 

students that do not gain Level Three each year in Year 13. Increasingly, UE is not the primary goal 

for a significant number of CBHS students entering Year 13. 

• Of our Maori akonga (32 students), 11 did not gain Level Three. Encouragingly though, only two 

students finished CBHS without at least Level Two NCEA. Maori endorsement is also above 

comparable decile 8-10 boys schools. 

• Pasifika data is based on nine students. Six gained Level Three. 
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• The literacy issues we are facing are an obvious contributor to declining achievement of University 

Entrance Literacy by the end of Year 12.  

• However, it is important to recognise that for many students, University Entrance Literacy is a two-

year journey.  

• Of students in Year 13 in 2021 (that remained at school for the whole academic year) only 21 did not 

gain Literacy. When we consider that in our Year 9 intakes, consistently 70-80 students begin CBHS 

reading below chronological age, this appears promising. And 10 of these 21 students were still able 

to gain Level Three NCEA. 

• Only three students finished Year13 without Level One Literacy. 

• One student ended Year 13 without Level One Numeracy. 
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• Of students that did not gain University Entrance overall 

o 24 students were because of their subject combinations 

o 11 students were because of University Entrance Literacy 

o 51 students did not gain Level Three. 

Standards Not Attempted and Absences 

The following table indicates the patterns in the number of standards Voided by students. NB the percentage of 

Voids is calculated excluding students that did not attend the exam. NB: that the absences are reported here as the 

number of standards (for example one student may account for two or three standards within a single 

examination). 
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Externals 
NB: this data is collated based on NZQA rules around the treatment of Voids under their exam conditions. 

Year 
Total External 
Standards 

Absent 
(Y) 

Absence 
as % 

Void 
(V) 

Void as 
% 

2017 8616 401 4.6% 729 8.4% 

2018 8306 387 4.7% 668 8% 

2019 7860 414 5.2% 509 6.5% 

2020 7690 555 7.2% 669 8.7% 

2021 7943 686 8.6% 942 11.9% 

The most concerning statistic is when combining the Absence and Void rate in external exams which equates to 
one-fifth of standards not being attempted by our students. 
 
Internals 
As am less certain about the accuracy of this data, (as some staff may enter these as Not Achieved instead of Void) 
although it is reasonably consistent. However, that may be due to the consistency of individual staff.  

Year 
Total Internal 
Standards 

Void 
(V) 

Void as 
% 

2017 16019 728 4.5% 

2018 16558 634 3.8% 

2019 15849 733 4.6% 

2020 15235 558 3.7% 

2021 16273 613 3.8% 

During 2022, to try and test the accuracy of this internal assessment data, we will ensure our staff all follow the 
same process: 

1. A student has been present in class and, 
2. A student has received teaching in this standard and, 
3. A student has had the opportunity to complete an assessment event and, 
4. A student has not submitted or handed in any work, then… 
5. The student grade is recorded as VOID by the teacher in the NCEA Result Entry system. 
6. The HOD or TIC completes the second entry also as a VOID. 

NB: When this data is sent to NZQA, a Void will convert to a Not Achieved grade in their NZQA results 
records. 

 

  



2021 SCHOLARSHIPS 

• 185 entries (110 entries in 2020) 

• 104 absences (plus another 6 “standards not attempted”) compared to 51 absences in 2020 

• 11 scholarships (21 in 2020 NB: in 2019 pre-Covid we gained 12 Scholarships) 

Last Name First Name Subject 
Mark 
Total 

Out of 
Total 
Marks 

Scholarship 
Outcome 

Pierce William SCHL - Health and Physical Education 14 24 S 

Scullion Samuel SCHL - Design 16 24 S 

Pringle Ryan SCHL - English 14 24 S 

Gordon Enzo SCHL - Photography 18 24 S 

Swensson Lucas SCHL - English 13 24 S 

Ruan Roger SCHL - History 13 32 S 

Hamilton Duncan SCHL - Biology 19 24 O 

Barker Thomas SCHL - Painting 19 24 S 

Habwe Tyff SCHL - Statistics 30 40 S 

Habwe Tyff SCHL - Health and Physical Education 18 24 S 

Shin Kansuke SCHL - Biology 16 24 S 

 

  



e-asTTle Analysis 

Year 9 

Using the easTTle testing data from February and November 2021 for 273 students (NB: some differences 

between the number of students that completed the February test to the November test): 

• 144 students showed reading growth through e-asTTle testing. 

• 77 showed no growth through e-asTTle testing at Overall, but most of these students showed progress 

in Surface features at least. 

• Disappointingly, only 34 showed accelerated growth (more than two sub levels growth). These 

students were spread across several classes although the greatest concentration appeared to be in 9N. 

Half of these students showing accelerated growth were in the four classes with targeted Reading Plus 

interventions. Overall, 60 students in those four classes showed positive growth in their reading. 

• 52 students showed a decline in reading comprehension scores between the two e-asTTle tests. The 

largest drop was in 9V (a mid-band class without targeted Reading Plus) with 11 students, and 9S (one 

of our targeted classes) with eight students. 

• The Year 9 intake had 66 students in our end of year e-asTTle data that recorded a score below 

Curriculum Level 4 in Feb of 2021. By the end of the year, from that group of 66, 24 students had 

shown accelerated growth of more than two sub levels. A further 19 had shown expected growth. 

• By the end of 2021, 215 Year 9 students were reading at Curriculum Level 4P or higher. At the 

beginning of the year this was 168 students. 

Year 10 

Using the easTTle testing data from February and November 2021 for 275 students (NB: some differences 

between the number of students that completed the February test to the November test): 

• 218 students were reading at Curriculum Level 4A or above at the start of the year and 229 at the end 

of the year.  

• By the end of 2021 only 9 students were reading at Level 3 or below. The pilot NZQA literacy standard 

for 2022 is targeted at Curriculum Level 4-5 as the new literacy threshold for Level One NCEA which 

suggests most students should be ready to attempt the test in Year 10-11.  

• It should be noted that students already showing a higher e-asTTle reading score in Year 9 or 10, do 

not tend to show the same level of growth as those that begin secondary school reading below their 

age expectation. The test does seem to have an upper ceiling of measuring growth. 

 



Kiwisport Funding – Christchurch Boys’ High School 2021 

Kiwisport funding at CBHS in 2021 was used to offset some of the cost of a full time sports co‐ordinator. 

 

Nic Hill 

Headmaster 


